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ABSTRACT 
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accepted that political parties are essential instruments for the 
governing and social change in a modern democratic state. Political 
change and development indicate a basic shift in the nature of 
government; this shift is motivated by demand arising out of existing 
conditions of industrial growth and international competition, and 
finds its expression in politics. The need for student realization of 
these principles are listed along with these objectives: 1) tc 
develop a practical knowledge of the procedures that take place in 
our party system to select and elect people to office; 2) to 
investigate and understand that there are patterns of voting 
behavior; 3) to understand that the party platforms express ideas, 
philosophies, and concerns; 4) tc realize that it is not necessary 
for all democracies to have the same political structures to insure 
individual rights; 5) to comprehend the organization and influence of 
political parties; 6) to investigate attempts to control political 
abuses; 7) to understand the role of the independent voter and the 
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PREFACE 



This is one unit of the series of ten in preparation for use 
in the two-year study of United States history required in the 
secondary schools of New Jersey. 

An eleventh booklet, a teacher's guide, is also available in 
which skills to be taught, maintained and/or extended are suggested, 
and some ideas for evaluating both teacher and student performance 
are listed in a checklist format. 

These materials may be copied or used in any way desired. 

They have been compiled in a form that will permit their constant 
revision and updating by anyone using them. 

The most desirable physical environment for students using 
this curriculum is the learning laboratory or center described in 
the Teacher's Guide. 

The proposed curriculum includes these units: 

Agriculture- 
American Mind, The 
American People 
Business 

Comparative Ways of Life 

Contemporary Problems 

Foreign Affairs 

Government 

Labor 

Politics 



PREFACE (continued page 2) 



This series of curriculum guides has been developed in order to 
actively involve students in the learning process. Trends in society 
and in the field of education make it necessary for teachers 

1. to arouse student interest in history so that 
he feels a relevancy between the curriculum and 
himself 

2. to create an environment where pupils by working 
together on a common venture experience the three 
areas of interaction - conflict, competition, and 
cooperation 

3. to encourage a greater degree of thought and creativity 

4. to choose learning experiences that emphasize the 
development of skills, concepts and attitudes 

5. to acquaint students with a variety of media as 
sources of information 

6. to individualize their programs and in so doing, 
capitalize on their abilities, talents, and interests 

7. to encourage pupils to make decisions not only in 
their selection of activities but also in the methods 
they will use to carry it to its completion. 

In order to facilitate the use of each curriculum unit in this 
series, the following should be considered: 

1. The activities are related directly to the objectives of 
each unit. The teacher and students need to select those 
objectives they feel are of greatest importance and then 
choose learning activities which will develop them. 

2. The guide is intended to be open-ended. The utilization 
of the suggested activities will vary. They may be a 
means of individualizing instruction by having students 
or groups of students select their own activities to 
explore the unit; or as a program for the entire class 
with the students and the teacher selecting only one or 
two activities for the entire class to develop. The 
method chosen may vary with the class and with the 
teaching style of the instructor. The first method is 
recommended by the project members. 

3. Many traditional learning activities relevant to the 
study of a particular topic have been omitted. The 
extent to which they are employed along with the activity 
approach may vary dependent upon the objectives of each 
teacher. 



PREFACE (continued page 3) 



4. By consulting the skill development listing in the 
Teacher's Guide, activities may be recommended which 
will help overcome student v;eaknesses. 

5. The activities may be used in any order and are con- 
structed in such a way that they can be easily up-dated 
or adjusted to suit local situations, 

6. The content area has been included as a guide for those 
who wish to use it. Its role in the entire unit is as 
a means to an end rather than being an end in itself. 
Skill development, understanding and attitudinal and 
behavioral chahge are more important than the 
acquisition of unrelated bits and pieces of information. 

7. For evaluation purposes, refer to the Teacher's Guide, 

a separate booklet containing an oyerview of the program 
with many suggestions for its use. 
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POLITICS 



Overview 

"No America without democracy, no democracy without politics, 
no politics without parties, no parties without compromise and 
moderation. " So runs the opening sentence of Clinton Rossiter in 
his book " Parties and Politics In America ." And so, in fact, runs 
the pattern of American political life, whether we wish it or not. 

Our first national parties represented the conflicting forces at 
work in the new nation, while at the same time they set in motion 
machinery to harness these forces. They provided the framework also 
for political participation, the offering of effective choices to the 
electorate, and guidelines for the conduct of government. Even the 
early, rather loose party system, brought substantial advantages in 
democratic responsibility. An attempt at analysis of the collapse 
of these first parties will shed some light on the disruptive forces 
that destroy political groups. 

A close examination of the American political system must touch 
on value judgments. It is assumed in this study that democratic 
action constitutes in general a useful and beneficent way to 
conduct the business of government and to arrive at acceptable public 
policy. Therefore, it accepts the principle that political parties 
are essential instruments for the governing of a modern democratic 
state. 

If "change" is the keyword in modern society, it is also a 
constant byword of the politic world. A close examination of the 
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Overview (Cont'd) 

political developments of modern American life will indicate a basic 
shift in the nature of government. The student should be aware that 
this shift in the activities of government is motivated by demand 
arising out of existing conditions of industrial growth and 
international competition and that it finds expression in politics. 
Early protest movements reflect agrarian interests, and although 
failing to gain sufficient strength to Achieve their demands on a 
national level the Populist ideas were nevertheless absorbed by the 
major parties. A close examination of the Populist party might 
provide evidence of the role of third parties in American history. 
Growing from agrarian protests, consolidation of business, and 
the ills of industrialism, there developed within the major parties 
progressive leaders who sought to correct these abuses.' The 

consequent reform Movement , gaining momentum through local and 

: • - * . •_ 4 . ; . • . • . , " 

state successes, brought pressure to bear on the national level and 
here the student can see the role of the federal government expanding 
as problems grew national in scope. A close look at the elections 
of 1912 and 1968 might bring out two major concepts of real 
consequence to the student. They can perceive that a national party 
must attract many factions to achieve a wide political jase , and 
the popular success but political suicide of the Bull Moose^cicket 
illustrates well how a faction may reevaluate its loyalty when a 
party no longer serves its interests. The probable realignment of 
present day parties will reinforce this concept and indicate a 
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Overview (Cont'd) 

consideration of liberal and conservative tendencies in modern America. 
A second major concept growing out of the 1912 election is the 
recognition of the basic shift in action on progressive legislation 
from Republican leadership to Democratic party. The ensuing 
policies of Woodrow Wilson, Franklin Roosevelt, and subsequent 
democratic administrations reflect a continuity of political pro- 
gressivism with the Republican party generally serving in the valuable 
and necessary role of conservative arbiter and reevaluator of swift 
change. This cycle of change and reevaluation should make the student 
aware that the major strength of the democratic process is that 
the voice of the people is the one constant factor in American 
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II. OBJECTIVES; To help students: 



A. Understand how parties select their candidates for office 
and attempt to secure their election. 

Why --- In order to exercise his political rights a 
student should have a practical knowledge of the pro- 
cedures that take place in our party system to select 
and elect people to office. 



B. Investigate and understand that there are patterns of 
voting in the United States. ■■ 

Why — The student should be aware of how a person's 
social religious, economic, and geographic background 
influences his party affiliation, and how the parties 
capitalize on these factors in order to win elections. 

C. Understand that the political situation varies in 
democratic governments. 

Why — So that students realise that it is not 
necessary for all democracies to have the same political 
structures to insure individual rights. 



D. Understand that a political party is a necessary in- 
strument to secure change through government action. 

Why --.The student should see that, in a democratic 
society, the citizen must work in concert with others 
in order to effect desired changes in society, and that 
this is done through the political party system. 

• .E.' Understand that platforms of political parties express 

ideas, philosophies, and concerns of people. 

V \ Why — - Students should realize that political parties 

seek to winof f ice. by incorporating in their platforms 
ideas, philosophies, and concerns of the public" and that a 
nev>\ party may be formed when a group feels that its own 
ideas have not been adaquately expressed. 

F. Understand the influence that- political parties have in 

government. 0 <-• 

Why — In order to judge actions of government the student 
should understand the role of political leaders and elected 
officials > » : in using their influence to belief it seekers 



. of government contract. A 

6. Understand the : organization of political parties in the 
-United States." 




.? *, , > >. participate in political activities. 
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II* OBJECTIVES? To help students (Cont’d) 

H. Investigate attempts made to control political abuses. 
Why --- To provide a basis for judgment of party 
activities the student must realize that the political 
parties attempts to control all of government have 
resulted in many abuses which have lead to attempted 
reforms. 



|V n< ier stand the role of the independent voter in politics. 
Why — - In. order to determine the role he will play as a 
voter the student must realize that while the political 
parties greatly solicit the independent vote, one 
abdicates certain rights occuring to the political 
party voter when he fails to declare political allegiance. 

J. To see the value and importance of becoming involved in 
political activity. 

Why — Students should realize that an individual's 
political activity including office seeking, is necessary 
to maintain the democratic process. ^ , .. 

^ c' v ’ ; '• U-}' , •• ■?., 
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III. SUGGESTED EVALUATION 

A. What should be evaluated? 

1. Student effort 

a. Number of sources used 

b. type of source material used 

c. Number of learning activities 

d. Quality of learning activity reports 

• \v 

2. Information gained. To what extent: 

a. Do students understand the function of political parties? 
Do they know how parties fill elected and appointed 
offices, campaign, mold public opinion, and provide 
channels for making opinions effective? 

b. Do students recognize the various factors that influence 
individual choice of party arid candidate in this 

country? %,■ ■ 

• IV ■ ^ :• •" 

c. Are students aware of the historical development of 
the American political party system and their role 
in its success? 

d. Do students understand the organization of political 
parties in the United States? 

e. Do students know many of the political leaders in the 
history of our nation? Do they recognize the techniques 
of leadership displayed by these leaders? 

3. Skills developed or improved. To what extent: 

• : v?:- ; a. Are students better able to interpret political cartoons? 

b. Are students improving their ability to function as 
a member of a group? These skills should include 
the ability to discuss problems, a respect for the - 
opinions of others, constructive participation in . 
group activities, and a display' of leadership talents. 
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SUGGESTED EVALUATION (Cont'd) 

c. Have students improved their ability to evaluate 
information? Can they distinguish fact from fiction, 
compare reports, examine for weaknesses? (See Teachers' 
Guide for other skills.) 

d. The Teachers' Guide suggests many other areas of 
skill development. 

4. Attitudes developed. To what extent: 

a. Do students demonstrate openmindedness toward the 
controversial questions faced by today's political 
parties? 



b. Do students appreciate the contribution made by political 
parties to the successful functioning of democracy? 

c. Are students aware of the responsibility of each 
individual citizen to the successful functioning of 
our political system? 

d. Do students recognize the high percentage of "politicans" 
who are public servants and statesmen? 

B. What methods should be used to conduct these evaluations? 



X. Student effort 



a. Checklist of pupil activity - sources used, equipment 
used, learning activities employed, types of activities. 

b. Evaluation of activity reports - Evaluation of 
progress and final reports for their depth and 
creativity. 

c. Activity Summary Sheet - Written pupil reports prepared 
at the end of the unit summarizing all activity 

of students during the unit. .■.'■■■ ^01. Y 

^ v / m ■ . 

d. Student lnterest Survey - Student written response to 

interest questions will indicate student effort to 
gain information during the unit. ?// P'-'-Pp 'P 
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III. SUGGESTED EVALUATION (Cont'd) 

2 . Information gained 

a. Evaluation of learning activities for information 
gained . 

b. Evaluation of Interest Survey answers for information 
gathered . 

c. Objective tests - These tests might be best used to 
measure student knowledge of party structure, functions, 
and historical background. 

d. Evaluation of election project (see Learning Activities) 
will help evaluate student's ability to recognize and 
interpret factors influencing elections. 

e. Student construction of a time chart showing the 
historical development of the two major parties will 
help indicate student knowledge of the chronology 
of political history. 

f. A written report of the strongest president of the 
twentieth century will help indicate student knowledge 
of political leadership but also their ability to 
recognize standards of political leadership. 

g. A project requiring students to answer questions 

concerning their political party organization might 
be useful in judging their knowledge of where to 
find this information. Questions might include: How 

do you register, who are the county conmitteemen, 
and where are party meetings held? 

3 . Skills developed y ^ 

Student progress in group skills might be assessed in 
the following ways: (1) The number of times lie 

participated in group activities and the role he 
played in these activities. ( 2 ) A student self - 
evaluat ion based on the checklist of 1 is tening skills 
and discussion group skills found in the Teachers' : 
Guide. (3) A sociogram prepared by the teacher or 
teacher aid at the beginning and at the end of the 
unit describing pupil behavior in group situations. 
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III. SUGGESTED EVALUATION (Cont'd) 

b. Ability to use cartoons as a means of interpreting 
political views might be judged by observation of pupil 
work on learning activity on cartoons or by presenting 
cartoons in transparency form for student interpretation. 

c. Ability to interpret or evaluate written information 
can be assessed by the skill displayed in the 
learning activities requiring research. In assessing 
this skill the teacher might apply the standards 
suggested in checklist "G" in the Teachers' Guide. 

4. Attitudes developed 

a. Student analysis of the reasons behind the varied 
responses to the attitude survey questions might 
reveal the openminded attitude of the students toward 
controversial questions. 

b. A measure of the change of attitude might be gathered 
from a student essay at the beginning and at the end 

j of the unit on the value of parties in the United States. 

c. Growing student awareness of the value of the party 
system and the role of the individual in its 
successful operation may be judged by reviewing 
pupils' reports of visits to county committeemen, 

, attendance at party meetings, knowledge of pro- 

ceedings at the national convention, and their reading 
of political novels. 

d. Student response to speakers on local, state, and 
national level 8 and to their visits with local 
officials might indicate a change in attitude 
toward politicians.^ 
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IV. LEARNING ACTIVITY - POLITICAL HANDBOOK 
A. Purpose 

1. To create an information booklet on politics. 



2. 


To gather and organize information on the structure of 
political parties. 


3. 


To aid citizens in their role of voters. 


4. 


To formulate checklists on the desirable qualities of a 
candidate. >'< 



B. Procedure 

1. Introduction 



^ Y ■ . 


a. Display a variety of handbooks. 

b. Discuss with students the purpose of handbooks. 

c. Discuss the value of creating a political handbook. 


2. 


Development 


■■■;■ ;_-«i - ■; . 


a. Prepare a list of possible items to be included in 
handbook. 




Suggestions are: ' 

(1) Chart on party organization 
* (2) Map of voting districts 

(3) Checklist on desirable qualities of a candidate 

(4) Voter qualifications 

(5) Cartoons 

b. Determine how and where the class can secure the information 


■ V ■ , : ’ ;• ; |.y ; 


c. Make a list of the jobs that will need to be filled. 


lilliS 


(1) Typists 

(2) y Artists ;’.y;V. ■■■•-' 'v\ ;•£ 

(3) ; ’ Proofreaders .'■• 

( 4 ) Editor' v 1 










. ... f .. . 
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POLITICS 

IV. LEARNING ACTIVITY - POLITICAL HANDBOOK (Cont'd) 

d. Distribute responsibilities among members of the class 

e. Provide opportunity to do research and prepare booklet 
3. Evaluation 

a. Evaluate student participation. 

b. Evaluate content and organization of the booklet. 
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LEARNING ACTIVITY - PANEL DISCUSSION 

A. Purpose 

1. To investigate political issues that have evoked controversy. 

2. To allow students the opportunity to express their views 
on controversial issues in politics. 

3. To stimulate research into topics of public political concern. 

4. To make students aware that there are opposing points of 
view on political questions and issues. 

5. To show that an informed citizen can be more influential in 
society. 

B. Procedure 

1 . Introduction 

a. Select a topic in the area of politics that has caused 
controversy such as lowering the voting age to 18. 

b. Ask students for their opinions on the topic. 

c. Discuss with students the value and need to have background 
knowledge of a subject in order to discuss a topic with 
greater ability and understanding. 

2. Development 

a. Class may be divided into groups. Students may select 
their moderators and assign positions for members of 
their panel. 

b. Each group may select a topic it would like to research 
and discuss. 

c. Some suggested topics are: 

(1) The value of the electoral college. 

(2) Is politics limited to the rich? 

(3) Should the number of a Congressmen's terms , be limited? 

(4) Should the convention system of selecting candidates 

be replaced by a national primary? | J 
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IV. LEARNING ACTIVITY - PANEL DISCUSSION (Cont'd) 

d. Each group will conduct research into the topic to 
determine the issues and the suggested solutions. 

e. Each panel will present its findings to the entire 
class. Class members should be encouraged to ask 
questions of each panel. 

3. Evaluation: The teacher will evaluate each panel in 

terms of the depth of preparation, group participation, 
and understanding of the subject. 
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IV. LEARNING ACTIVITY - USE OF BIOGRAPHIES AND AUTOBIOGRAPHIES 










A. Purpose 

1. To have students gain a personalized view of politics by 
investigating the beliefs and actions of practicing 
politicians, both past and present. 

, \!f 

2. To realize the unique value of reading biographies and 
autobiographies as a source of information. 

3. To realize that well known political leaders have come 
from all walks of life and have represented a wide 
variety of philosophies. 

V, 

B. Procedure 

1. .Introduction 

a. Create a display 

(1) Obtain the book Jackets from a variety of bio- 

iy. graphies and autobiographies from the library and 

make a bulletin board display, from these. 

(2) Exhibit a number of paperbacks of politically 
oriented biographies and autobiographies in a 
prominent place in the room. 

b. Lead a discussion with students 

(1) Select one or two of the more well known people 
represented in your display and have pupils relate 
whatythey know about these people. 

(2) Discuss with the students what value there -might 

3;/3;- : be in knowing more about these particular people --i 

and others like them. : : 

(3) Have. pupils decide what figures in the history of 

American political life would be of interest and J 

value , for them to investigate. The teacher, yshould 

feel free to offer suggestions as an assistance ... 
to students. 
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IV. LEARNING ACTIVITY - USE OF BIOGRAPHIES AND AUTOBIOGRAPHIES (Cont'd) 

:j 

(*) The teacher, if he feels it is necessary, could 
have the librarian review with the ’students where 
the biographies are found in the library and re- 
view the numbering system used in the classification 
of biographies and autobiographies. 

2. Development 

a. Have the members of the class, with the teacher's 
assistance, decide on the areas of political history 
they feel are important to investigate. Some suggestions 

are* |i . .'•••. ■■■■•■' 

)i (l) Famous political leaders in the various third- 
u party movements 

• ft . 

0 

(a) William Jennings Bryant 

(b) Robert La Follet 

(2) Any of the more controversial Presidents 

(a) Franklin Delano Roosevelt 

(b) Lyndon B. Johnson 

\ (c) Ulysses S. Grant 

■ " (d) Theodore Roosevelt :.■>/ 

(3) Notorious political figures ft. 

(a) Boss Tweed of New York 

(b) E. J. Flynstgpf N.Y. 

(c) Boss Pendergast of the midwest 

b. Have students select a biography or autobiography from 
the library, learning lab. classroom or any other 

ft source and have it approved by the teacher. ' ' / ■ 

c. Have the student write a book report to include 

(1) His assessment of the person studied. 

(2) His evaluation of the person's contribution to the 
American society. 

d. Through informal discussion have the class share the •' 
information they have gained with each other. p , 
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IV. LEARNING ACTIVITY - USEiiOF BIOGRAPHIES AND AUTOBIOGRAPHIES (Coat'd) 
3. Evaluation 

a. Read and grade reports based on the criteria 
established above. . <*> , 

b* Evaluate contributions in the informal discussions. 
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LEARNING ACTIVITY - READING f \ 

' (' ) N 

A. Purpose J . 

1. To secure an overall view of the American political system. 

2. To gain some insight into American political thought. 

3. To examine the struggle for political power. 



4. To study political parties including their organization* 
role in a democracy* and methods of operation. 

B. Procedure 

1. Introduction 



a. Teacher may display a number of books or jackets on 
politics. Paper backs may also be displayed. A 

^ listing of books on politics is necessary. 

b. Teacher may read or have students read selected ex- 
cerpts from books on politics. 

c. Teacher may discuss with students the use of books as 

a menas of investigating the various aspects of politics. 



2 . Development # 



a. With students develop a list of questions that may be 
answered or topics that may be explored through the 
use of books. The Student Interest Survey technique 
may be employed here. 





Individual students should select and read the book or 
books that may best answer those questions or explore 
the topics in which he is interested. Chapters* or 
parts of books may be read, if this would accomplish 
the purpose.-. c 



c.'- Each student should prepare a review of what he has 

- read which should include his reaction or interpretation: 
- and a summary of what .he has learned or gained from the 
reading 7 "• 
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LEARNING ACTIVITY - READING (Confd) 



d. 
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3» Evaluation 
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individual assessment of his learning. 

dete^e class to help 

have been echoed! ““ °^ e ° tlves •* «>ls activity 
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